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Abstract

Republic Act 9155 and DepEd Order 55 s. 2008 empower school leaders with authority, responsibility,
and accountability, but financial management poses some difficulties that can influence teacher
performance and school performance in general. In this context, this descriptive-correlational study
analyzed the influence of school heads’ financial management skills on teachers' performance as a basis
for a developmental plan. Needed data were gathered using a researcher-made instrument that has hurdled
the validity and reliability tests and processed using the mean, standard deviation, and t-test. The results
showed that planning and budgeting scored at the bottom compared to decision-making and reporting
constructs. Additionally, the level of teachers' performance for 2019-2020 was found to be very
satisfactory. The data showed no significant difference between school heads' financial management skills
when analyzed according to respondents' demographic profiles. In contrast, a significant difference
surfaced between the level of teachers' performance when grouped by age and civil status. Subsequent
analysis showed school heads' financial management skills do not influence teachers' performance and
has provided evidence that teachers can remain better despite limitations in finances and resources in
school. These findings call for a holistic financial management program for school heads, total
transparency in the budgetary allocation process, and the involvement of stakeholders like teachers,
parents, alumni, and student organizations.
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Introduction
Nature of the Problem

The establishment of the School-Based Management Grant (DepEd Order 55 s. 2008) and
Republic Act 9155 granted decision-making and management to school leaders to support schools with
authority, responsibility, and accountability. With a given authorization, school leaders are now expected
to ensure that the school's finances are planned, organized, delegated, and controlled to meet and respond
to its objectives (Espinosa, 2017). To guarantee that it is aligned with its objectives, school leaders must
have decisions to make for transparent, efficient, and effective management of resources.

Financial management skills are important in school administration (Shahzad et al., 2019).
Financial management skills are the ability to create and manage financial control systems, gather financial
data, analyze financial reports, and make effective financial control decisions based on the analysis, with
the main goal of providing more with less resource use (Paarima et al., 2021), which leads to increase
needed education heads having strong financial management skills (Shahzad et al. 2019).

School heads' financial management has the most influence over the efficacy and success of schools
while taking into account daily operations (Atieno & Simatwa, 2012; Brigham & Houston, 2012; Ballada
& Ballada, 2012). However, financial management presents a variety of difficulties for school heads', such
as poor financial management skills, inability to accurately prepare school financial statements, failure to
identify cost fluctuation and pertinent costs, and funding shortages (Ephrahem & Bhoke-Africanus, 2021).
Spending more than planned or occasionally not utilizing the amount allotted are two other financial
difficulties (Magak, 2013).

Poor financial management of school heads frequently results in a lack of essential resources in
schools since funds are not accessible to buy the required textbooks, equipment, and other things. (Sebatane
et al 2000; Radzi et al 2018) Principals' underperformance in financial management may be prompted by
hiring less qualified accounting staff who keep poor records and fail to follow accounting procedures
(Maronga et al. 2013). This frequently results in poor teacher performance, which impacts students. (Fauzi,
2018).

Teachers significantly impact students' progress, especially in terms of the conventional classroom
teaching and learning process (Sugita & Takeuchi, 2014). The success of the teacher's performance is
influenced by the environment, especially the school, and factors like the school administrator who can
encourage and empower teachers to produce a good performance and be able to act as professional teachers,
as well as the teachers themselves who can enhance the caliber of their work, are crucial. Despite being a
crucial element of education, teacher performance also serves as a measure of educational quality (Ulfathmi
et al. 2021).

Objectives

In this study, the influence of school heads’ financial management skills on teachers’ performance
was explored to serve as the basis for a developmental plan. Specifically, this study sought answers to
questions on school heads’ financial management skills based on planning and budgeting, decision-making,
and reporting, and the level of teachers’ performance during the School Year 2019-2020. Additionally, this
paper also analyzed the significant difference between school heads' financial management skills and the
level of teachers' performance when grouped according to the abovementioned variables. Finally, this paper
likewise analyzed whether or not a significant relationship exists between the school heads’ financial
management skills and the level of teachers’ performance.

Hypotheses

This study hypothesizes that there is no significant difference between school heads' financial
management skills and teachers' performance. It also assumes no significant relationship exists between the
School Heads' financial management skills and their teachers' performance.

Theoretical Framework
DepEd schools' operations involve day-to-day activities similar to a business enterprise. Hence, the
Business Management Theory concepts can be used as a lens to evaluate school heads' effective and
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efficient financial management skills. The Business Management Theory encompasses principles of
accounting, operations, investment, and governance, parallel to areas of planning and budgeting, decision-
making, and reporting established in this study. The conduct of this investigation using this theory will help
design and organize strategies for attaining the highest management level in schools, particularly in
managing finances.

Conceptual Framework

Financial management in schools guarantees that school leaders plan, organize, designate, and
control the school's finances to accomplish the objectives. It is important in determining how effectively
the school is managed or whether it can achieve its goals (Ajaegbo, 2009). Consequently, it highlights the
relationship between school financial management as demonstrated in managerial decisions and the
monetary assets of education to achieve romance goals (Espinosa, 2017).

As the Philippine government offers for the budgetary needs of the Philippine public schools, the
Department of Education specifies the head teachers' role in financial management in the education system
(Zarate, 2009). Financial management is related to a principal's skills to manage financial resources to assist
teachers in working with stakeholders and practicing instructional competencies to meet the ever-changing
needs of the population in general concerning labeled obligations in the school context. They are the chief
financial officer who also functions as an educator and the bursar, perform financial management, and
programs to achieve academic excellence are implemented in a quality manner (Wheelen & Hunger, 2010).

Principals impact the creation of structures that facilitate teachers' work, that can focus and improve
teaching techniques and increase student achievement (Sebastian & Allensworth, 2012; Robinson et al.,
2008). Principals are critical in developing and sustaining effective professional development and ensuring
that it is guided by a common and coherent framework of teacher and student learning (Youngs & Kings,
2002). These interpretations provide insights into understanding the teachers‘ performance in financial
management skills.

Methodology
Research Design

This study employed a descriptive-correlational research design to determine the relationship
between school heads’ financial management skills and teachers' performance.

Respondents

The study's respondents were the 307 actively employed public elementary school teachers from
seven component schools in a district of a mega Division. Since the total number of respondents is bigger,
this paper used stratified random sampling based on Cochran’s formula.

Data-Gathering Instruments

After getting the green light the conduct the study, the instrument was distributed to target
respondents using the Google Form as a safe route. Those who had difficulties accessing the Google
Form were given a softcopy of the instrument via email and the Messenger application. Nonetheless, hard
copies were sent to the Principal's Office for safety pick up and return to those with internet connection
issues. The questionnaires were gathered after 3 days, and the results were recorded, analyzed, and treated
under the stated objectives. The respondents were asked to rate each item using the five-point Likert
scale, which contains the following scores: 5— Always; 4— Often; 3— Sometimes; 2— Seldom, and 1—
Rarely.

Data-Gathering Instrument

This paper used a 30-item self-made questionnaire for financial management skills focused on
planning and budgeting, decision-making, and reporting. The said instrument has hurdled rigorous tests of
validity and reliability.
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Data Gathering Procedure

The researchers utilized digital platforms, particularly Google Forms and Messenger Apps. The
data gathered from the respondents were tallied and tabulated using the appropriate statistical tools. The
raw data were transformed into numerical code guided by a coding manual. This allowed computer
processing, statistical derivations, and tabular presentation. The Statistical Package for Social Sciences
(SPSS) was used in the computer processing of the encoded data.

Ethical Considerations

In conducting the study, research ethics would be taken into account. Since participation is entirely
optional, nobody was obligated to be involved. The survey questionnaires in Google Forms were
accompanied by a cover letter describing the study's goal and the respondent's consent allowing the
researchers to use the gathered data for research purposes. The respondents' identities were kept private,
and no monetary compensation was given for answering the survey objectively. It was also affirmed that
they were free to cease the activity if they felt that questions upset or offended them. Furthermore, after the
completion of the study, the filled-out questionnaires were discarded by deleting the file.

Results and Discussion

Level of School Heads' Financial Management Skills in the Area of Planning and Budgeting,
Decision-Making, and Reporting.

Table 1
Level of School Heads’ Financial Management Skills based on Planning and Budgeting

Items Mean SD Interpretation
1. Ensures the efflglency to su.pport the school as a 416 0.8881 High Level
whole to focus on its core business.

2. Formulates a policy framework for the .
operationalization of the Administrative Services. 4.14 0.9054 High Level
3. Devglop_s and |mplem_ent administrative policies 417 0.9163 High Level
and guidelines on material resource management.

4. Formulates the framework to guide the operations 413 09328 High Level

of the Procurement Management Service.
5. Directs all school activities pertaining to
procurement planning, purchasing, contract 4.19 0.9475 High Level
management, and monitoring.

6. Plans out and implement collectively agreed

income-generating projects for the school. 4.08 0.9872 High Level
7. Ensures proper allocation of funds. 4.18 0.939%4 High Level
8. Practices transparency in the preparation of school 491 09235 High Level
resources.
9. Collaborates with stakeholders in the
selection/preparation of the budget and other 4.17 0.9663 High Level
resources.
10. Creates an environment where stakeholders can 42 0.9636 High Level
freely suggest or criticize budget allocations.

Overall Mean 4.163 0.937 High Level

Table 1 shows the level of school heads’ financial management skills in the area of planning and
budgeting. Item no. 8, which states "practices transparency in the preparation of school resources,” got the
highest mean score of 4.21, interpreted as "high level." In contrast, Iltem no. 6, which states “plans out and
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implement collectively agreed income-generating projects for the school" got the lowest mean score of
4.08, interpreted as "high level." The overall mean score is 4.16, interpreted as "high level."

This implies that the respondents are looking up to the ability of School Heads to remain transparent
to all parties and stakeholders in the preparation of resources. School heads' financial management has the
most influence over the efficacy and success of schools while taking into account daily operations (Atieno
& Simatwa, 2012; Brigham & Houston, 2012; Ballada & Ballada, 2012). Resources in schools since funds
are not accessible to buy the required textbooks, equipment, and other things. (Sebatane et al 2000; Radzi
et al 2018) Principals' underperformance in financial management may be prompted by hiring less qualified
accounting staff who keep poor records and fail to follow accounting procedures (Maronga et al. 2013).
This frequently results in poor teacher performance, which has an impact on students. (Fauzi, 2018).

Table 2
Level of School Heads’ Financial Management Skills based on Decision-Making

Items Mean SD Interpretation
1. Empowers teachers and other officers in sharing

s Lo 4.16 0.868 High Level
resource acquisition responsibilities.
2. Works constructively in accomplishing .
organizational goals and objectives. 4.22 0.8173 High Level
?ﬁr:_dlgks with PTA/Stakeholders for other sources of 495 0.895 High Level
4, DI_’IV&S consensus and _te_a_m ownership of decisions 419 0.903 High Level
relative to resource acquisition.
5. Consistently tap the school's partners and other .
stakeholders for additional sources of funds. 4.21 0.9024 High Level
6. Pactices ethical and professional conduct in the .
acquisition of school resources. 4.26 0.823 High Level
7. Is a team leader who consults the team regarding .
budgeting and resource allocation. 4.21 0.9217 High Level
8. has the abll_lty_to deC|d_e on important matters and 495 08616 High Level
takes responsibility for his/her decision.
9. Possesses the expertise to enforce strict financial
policies such as on-time liquidation, inventory reports, 4.29 0.8533 High Level
etc.
i?f.olr_éads in the planning of all resource acquisition 496 0.859% High Level

Overall Mean 4.23 0.8705 High Level

Table 2 shows the level of school heads' financial management skills in the area of decision-
making. Item No. 9, which states "possesses the expertise to enforce strict financial policies such as on-
time liquidation, inventory reports, etc." got the highest mean score of 4.29, interpreted as "high level,"
while Item no. 1, which states "empowers teachers and other officers in sharing resource acquisition
responsibilities™ got the lowest mean score of 4.16, interpreted as "high level." The overall mean score is
4.23, interpreted as "high level."”

This implies that the strongest point of School Heads' decision-making skills is the strict and on-
time submission of liquidation and inventory reports. Financial management skills are important in school
administration (Shahzad et al., 2019). Financial management skills are the ability to create and manage
financial control systems, gather financial data, analyze financial reports, and make effective financial
control decisions based on the analysis, with the main goal of providing more with less resource use
(Paarima et al. 2021), which leads to increase needed education heads having strong financial management
skills (Shahzad et al. 2019).
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Table 3
Level of School Heads’ Financial Management Skills based on Reporting

Items Mean SD Interpretation
1. Practices transparency in budget allocation. 4.22 0.90604 High Level
2. Publishes the school’s financial standing for .
everyone to see. 4.19 0.88328 High Level
3. Reports annual budgeting and allocation regularly. 4.16 0.85204 High Level
?l.”:\(/jlsmtors utilization, recording, and reporting of 492 0.83351 High Level
5. Maintains clear-cut policies on using and .
liquidating the school's MOOE. 4.23 0.8784 High Level
6. Allows the public to see annual school spending. 4.19 0.87863 High Level
7. Works well with external auditors and reports 418 0.89895 High Level
audit results.
8. Pra_ctlces transparency in rep_ortlng school 423 086311 High Level
donations and other goods received from donors.
9. Allows parents, teachers, and other stakeholders to
openly see and participate in allocating school 4.16 0.93121 High Level
resources.
10. Provides guidelines to all departments on how to
submit compliance reports (involving financial 4.19 0.86986 High Level
matters).

Overall Mean 4.2 0.8795 High Level

Table 3 shows the level of School Heads’ financial management skills in the area of reporting. Item
nos. 5 and 8, which state "maintains clear cut policies on the use and liquidation of the school's MOOE"
and "practices transparency in reporting school donations and other goods received from donors," got the
highest mean score of 4.23, interpreted as "high level," during Item Nos. 3 and 9, which state "reports
annual budgeting and allocation regularly” and "allows parents, teachers and other stakeholders to openly
see and participate in allocating school resources," got the lowest mean score of 4.16, interpreted as "high
level." The overall mean score is 4.20, interpreted as "high level."

School-based management is one of the most challenging tasks as far as human resource
development is concerned. As a manager, the School Head must be able to balance the competing
requirements of school improvements, teachers' development, and the provision of quality teaching and
learning process. Principals impact the creation of structures that facilitate teachers' work, that can focus
and improve teaching techniques and increase student achievement (Sebastian & Allensworth, 2012;
Robinson et al., 2008). Principals are critical in developing and sustaining effective professional
development and ensuring that it is guided by a common and coherent framework of teacher and student
learning (Youngs & Kings, 2002).

Level of Teachers’ Performance during the School Year 2019 — 2020 when Grouped according to Age
and Civil Status

Table 4
Level of Teachers’ Performance during the School Year 2019-2020 when grouped according to Selected
Variables

Variables Categories Mean Interpretation
Age Junior 4.24 Very Satisfactory
Senior 4.35 Very Satisfactory
Civil Status Single 4.30 Very Satisfactory

Married 4.29 Very Satisfactory
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Table 4 shows the level of teachers’ performance during the School Year 2019 — 2020 when they
are grouped according to the variables. According to age, the younger group obtained a mean score of 4.24
and 4.35 for the older group. Both were interpreted as "very satisfactory.” According to civil status, the
single group obtained a mean score of 4.30 and 4.29 for the older group. Both were interpreted as "very
satisfactory."

The table reveals that most of the older respondents performed better than the rest of the
respondents. This can be attributed to older teachers being more experienced and knowledgeable in school
operations, academically or otherwise. Older teachers have the usual capacity to use what's available in
school as resources, whereas the younger ones have higher tendencies to demand a little. Melnick and
Meister (2018) agreed with the findings of the study. They compared new and older teachers in terms of
concerns and performance.

Table 5
Difference between the Levels of School Heads’ Financial Management Skills when Grouped according
to Selected Variables

Area Variables Categories Mean U- Alpha p- Significance
Rank value value
Juni 84.99
Age untor 3569 0.788 Not Significant
Planning and Senior 87.00
Budgeting . 0.05
L Single 84.40 .
Civil Status 2945 0.783 Not Significant
Married 86.66
Junior 84.51
A 2 .691 Not Significant
Ceciion ge Senior 87 48 3528 0.69 ot Significan
. 0.05
Makin Single 80.04
J Civil Status g 2727 0.305 Not Significant
Married 88.46
Junior 81.85 o
Age 3302 0.267 Not Significant
. Senior 90.10
Reporting 0.05
. Single 83.44 .
Civil Status 2897 0.658 Not Significant
Married 87.06

Table 5 shows the difference between the school heads financial management skills levels when
grouped and compared according to the selected variables. For age, the computed U-value is 3569.00, and
the p-value is 0.788; when evaluated according to civil status, the computed U-value is 2954.00, and the p-
value is 0.783. Both are higher than the 0.05 level of significance, interpreted as "not significant." The study
reveals that the respondents have a higher regard for the planning and budgeting skills of the School Heads.
Despite some identified low-point, the respondents were resolved to believe that their school heads are good
planners and good budget planners. The result further implied that age and civil status do not significantly
affect the school heads' financial management in planning and budgeting. Other traits and interpersonal
skills are essential to the mindset of successful and innovative leaders. Most, if not all, of them can be
fostered, nurtured, and taught (Aglio, 2018).

In terms of age, the computed U-value is 3528.00, and the p-value is 0.69. While on civil status,
the computed U-value is 2727.00, and the p-value is 0.305. Both are higher than the 0.05 level of
significance and are interpreted as "not significant. This means that the respondents highly agreed with the
decision-making skills of their school heads. The table reveals that the teachers have the same higher shared
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opinion. Thus, there are no significant differences in the preceding result. This can be attributed to the fact
that School Heads are considered the best influencers in any school situation. The result implies that age
and civil status do not significantly affect the school heads' financial management in the area of decision-
making. The milieu of a school leader revolves around many important stakeholders: students, teachers,
staff, parents, and community members. The head of the school should have clear and enlightened
leadership to realize the school's goals. Good leadership encourages schools to prepare successfully and
motivates them (Panol, 2020).

In the area reporting, the U-value of 3302.00 and the p-value is 0.267 were computed for age, while
for civil status, the computed U-value is 2897.00, and the p-value is 0.658. Both are higher than the 0.05
level of significance and are interpreted as "not significant.” Thus, the hypothesis that "there is no significant
difference between the levels of school heads' financial management skills in the area of reporting when
they are grouped and compared according to age and civil status" is, therefore, "accepted."

As a manager, the School Head must balance the competing requirements of school improvements,
teachers' development, and the provision of quality teaching and learning process. As an integral part of the
education system, the school head must be able to adjust to the needs and expectations of stakeholders. The
school head must continuously improve to meet the divergent and changing demands of learners, teachers,
and stakeholders. To face up to these challenges, timely and correct information must be on hand to enable
the school head to make the right and relevant decisions that will facilitate appropriate managerial actions.
Hence, the School Monitoring and Evaluation System (Vanasouk, et al., 2015).

Table 6
Difference between the Levels of Teachers’ Performance when Grouped according to Selected Variables
) Categories Mean Level of p-value
Variables Rank U-value Significance Significance
Junior 71.43
Age 2416.50 0.000 Significant
Senior 100.40
0.05
Single 86.53
Civil Status 2998.50 0.928 Not Significant
Married 85.78

Table 6 shows the difference between the teachers' performance levels when grouped and compared
according to the selected variables. When grouped and compared according to age, the computed U-value
is 2416.50, and the p-value is 0.000; it is lower than the 0.05 level of significance, interpreted as
"significant." Thus, the hypothesis that states "there is no significant difference between the levels of
teachers' performance when they are grouped and compared according to age" is, therefore, "rejected."

When grouped and compared according to civil status, the computed U-value is 2998.50, and the
p-value is 0.928; it is higher than the 0.05 level of significance, interpreted as "not significant.” The results
show that the performance of the teachers is statistically of the same level. Despite the fact that older
respondents performed a little bit higher, all groups appeared to have very satisfactory performance. This
means that when all parameters and metrics relative to School Heads' performance are high, teachers tend
to perform very satisfactorily.

Ampofo (2019) disagreed with the results of this study. The study found that school heads allocated
very little time to the supervision of lesson planning and delivery of teachers. The study established school
heads' lesson planning and delivery supervision. Had a significant influence on teacher role performance.
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Relationship between the Level of School Heads’ Financial Management Skills and Teachers’
Performance

The ensuing analysis between the school heads’ financial management skills and teachers’
performance obtained a computed rho-value of 0.139 and a p-value of 0.070, which is higher than the 0.05
level of significance and is therefore interpreted as "not significant.” In simple terms, school heads' financial
management skills do not significantly influence the teachers' performance.

Conclusions

Budgeting and planning have always been deemed essential tools for managerial control in any
organization, including schools. They are essential for establishing control as a major function of school
management. Hence, it is rather quite remarkable that this paper showed planning and budgeting as
concerns compared to other constructs of decision-making and reporting. What proved positive, though,
was teachers’ very satisfactory level of performance for 2019-2020. Based on respondents' demographic
profiles, school heads' financial management skills did not significantly differ except on age and civil status
groupings. It also showed that school heads' financial management skills did not have an influence on
teachers' performance. These findings call for a holistic financial management program for school heads,
full transparency in the budgetary allocation process, and the involvement of stakeholders like teachers,
parents, alumni, and student organizations to further enhance school growth.
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